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Social Networking Services (SNS) has become part of English learning, providing educators 
and students with free service and wide usage applicable to synchronous and asynchronous 
instruction. This study intended to critically review previous studies on the use of Telegram 
as one of the SNS platforms for enhancing students' reading, writing, speaking, and listening 
skills. Following George’s (2008) Literature Reviews model, 20 manuscripts were reviewed. 
The selection was taken from reputable International Journals indexed by Scopus quartile 1, 
2, and 3, published between 2016-2020. It was revealed that Telegram is argued to have 
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positively affect the students' four language skills in learning English. Telegram is claimed 
to benefit the students in terms of vocabulary, reading comprehension, content, and 
organization in writing, grammar, language style, pronunciation, and listening 
comprehension. Experts highlighted the relaxed and informal nature of Telegram as SNS to 
be one of the main factors that contributed positively to students' reduced anxiety and raised 
motivation in learning. Reflecting on those positive effects of Telegram on students' 
scholastics progress, the present study implies that Telegram may be an alternative for 
online learning and extensive learning of English. 
Keywords:  English as Foreign Language, Information/Communication Technology, Social 





1.  INTRODUCTION  
The rapidly changing technological culture, the ever-growing information, and the 
advent of the internet affect the hierarchy of human needs, including the educational system 
(Diamandis & Kotler, 2012; Trilling & Fadel, 2009). The use of technology in education has 
greatly supported students with opportunities to function effectively in this era (Chouit, 
Nfissi, & Laabidi, 2017; Dantes et al., 2019; Hutapea & Suwastini, 2019; Puspawati, 
Suwastini, Hutapea, Dantes, & Adnyani, 2021; Puspitasari, Suwastini, Blangsinga, Dantes, 
& Tuerah, 2021; Suwastini, Lasmawan, Artini, & Mahayanti, 2020; Suwastini, Utami, & 
Artini, 2020). The existence of online learning also allows the students to learn more 
flexibly, replacing conventional classroom as the only place to conduct teaching (Dantes et 
al., 2019; Puspitasari et al., 2021; Putra, Santosa, & Saputra, 2020; Suarni & Dantes, 2012; 
Utami, Suwastini, Dantes, Suprihatin, & Adnyani, 2021). Moreover, the pandemic of 
COVID-19 also has proven that the need to engage technology in teaching is predetermined. 
One of the most accessed technology nowadays is social media. It is used by forty-nine 
percent of the population worldwide (Tankovska, 2021). Social media can be in the form of 
audio sharing applications, blogging applications, micro-blogging applications, social 
networking services, voice over the internet, academic networking sites, and others 
(Chisenga, Kedemi, & Sam, 2014).  With the saturation of social media into students’ daily 
life, many experts and researchers have explored the use of social media for teaching and 
learning, including language learning (Anggraeni, 2018; Boholano, 2017; Hamadeh, Bahous, 
Diab, & Nabhani, 2020; Lau, 2018; Mondahl & Razmerita, 2014; Wu & Marek, 2018) and 
English language learning (Alwehaibi, 2015; Espinosa, 2015; Ismail, Ahmad, Zaim, 
Mukhaiyar, & Gistituati, 2019; Listiani, Suwastini, Dantes, Adnyani, & Jayantini, 2021).  
 Telegram is one of the social media that belongs to Social Networking Service, or 
SNS for short (Alizadeh, 2018). SNS is the platform that connects one individual to another 
through information sharing in the forms of chat, audio, visual, and media (Chisenga et al., 
2014; Ariantini, Suwastini, Adnyani, Dantes, & Jayantini, 2021). SNS has also penetrated 
the teaching and learning process since it is more popular than other online learning modes 
as it gives students access to nourish their creativity and curiosity (Nelson, Ball, Perkins, 
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Müller, & Howard, 2017). The use of social media and SNS as learning media in the EFL 
context has eased the process of sharing information, submitting assignments, conducting 
discussions, and doing group activities while bringing benefits in the form of improved 
language skills (Ariantini et al., 2021). Telegram as an SNS with increasing members and 
various features also offers similar opportunities for online learning, especially during the 
pandemic of COVID-19, because it offers several strengths, such as integrated users' address 
books (Ghorbani & Ebadi, 2020), attractive stickers for expressive conversation 
(Khodabandeh, 2018), and group channels for information sharing (Alizadeh, 2018). These 
features make Telegram popular among youngsters, teachers, and students (Alizadeh, 2018). 
Besides, Telegram offers a relaxed and stress-free learning environment that improves 
students' curiosity, motivation, and engagement, while reducing students' anxiety (Azad, 
Alipour, & Talebi, 2018; Banafshi, Khodabandeh, & Hemmati, 2020; Habibi, 2018; 
Khodabandeh, 2018; Vahdat & Mazareian, 2020).  
The present study considers the wide use of Telegram among the students as an 
opportunity to support English Language Learning (ELT). Thus, it aims to provide 
comprehensive elaborations on the use of Telegram to enhance the students' English skills, 
as argued by previous research on the topic. This study is expected to be beneficial in 
assisting the future learning of students and teachers in terms of selecting online platforms 
for learning as conventional teaching has been shifted extensively to remote learning. Thus, 
rather than trying another experiment or observations on the use of Telegram as a learning 
media as the above studies have conducted, the present study was aimed to critically review 
previous studies on the use of Telegram for enhancing students' English and map out their 
results as to how Telegram can help improve students' reading, writing, speaking, and 
listening skills.  
 
2.  LITERATURE REVIEW 
2.1 Social Media for Learning 
Social media platforms that contain communities created to enable individuals to 
interact and collaborate with others through online connections (Bozarth, 2010). Henderson 
& Bowley (2010) explain that the interaction in social media is made through online content 
made by the users. Chisenga et al. (2014) categorize social media as audio sharing 
applications, blogging applications, micro-blogging applications, social networking services, 
voice over Internet (VoIP) applications, Academic Social Networking Sites, social 
bookmarking applications, Online Calendars, Photo Sharing Applications, Presentations, 
Video Sharing Applications, Online Collaboration Applications, Online Mapping Tools, 
Cloud Storage Applications, and Discussion Platforms. Generally, social media are online 
platforms designed for user-generated content in a wide range of forms, including text, 
photos, audio, video, presentation, and online storage used for sharing and connecting in 
online communities. 
The content sharing which happens in social media creates the opportunity to conduct 
online learning on these platforms (Ansari & Khan, 2020; Baruah, 2012). Facebook, for 
instance, has been used as a learning platform because many students are familiar with its 
features, resulting in higher preference and engagement from the students to use it in 
learning English (Çetinkaya & Sütçü, 2018; Espinosa, 2015; Rodliyah, 2016; Siddig, 2020).  
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Learning is conducted through modifying the features and content in those social media as 
the medium for learning activities such as writing comments, presenting material, as well as 
reading and listening (Akayoğlu, Satar, Dikilitaş, Cirit, & Korkmazgil, 2020; Al-Arif, 2019; 
Gunantar & Transinata, 2019; Prasetyawati & Ardi, 2020; Wulandari, 2019). Meanwhile, 
video-sharing applications such as YouTube have been argued to motivate and facilitate 
learning as a media to post assignments in the form of videos, recorded presentations, or 
animated videos (Al-Arif, 2019; Alshenqeeti, 2018; Alwehaibi, 2015; Ariantini et al., 2021; 
Eisenlauer, 2020; Listiani et al., 2021; Wang & Chen, 2019; Yusri, Rosida, Jufri, & 
Mantasiah, 2018).  
 
2.2 Telegram as Social Networking System 
SNS is a type of social media that supports virtual communities where the users can 
communicate, interact, and collaborate on online networks in real-time experience, both at 
the personal and professional level, in economic and academic contexts (Ahmad, Alvi, & 
Ittefaq, 2019; Balathandayutham & Anandanatarajan, 2020; Biswas, 2016; Bozkurt, 
Karadeniz, & Kocdar, 2017; Can & Gökçe, 2019; Chan & Leung, 2018; Chisenga et al., 
2014; Fountain, 2017; Khairiza & Kusumasari, 2020; Liu & Ying, 2010; Park & Hwang, 
2016; Prihatini & Rahman, 2019; Soegoto & Utomo, 2019). The SNS requires digital 
identity so one user can be visible to the others, increasing the sense of social presence 
(Boyd & Ellison, 2007; Bozkurt et al., 2017). Boyd & Ellison (2007) and Rohani & Ow 
(2012) mention that the first step to generating the digital identity is submitting personal 
information like name, date of birth, and photo. This profile will connect the users with their 
friends who had joined the network and expand the network by connecting second degree of 
friends (Liu & Ying, 2010; Rohani & Ow, 2012). Liu & Ying (2010) add that the crucial 
component of an SNS is its public display connection, traversing to the profiles listed on 
display possible. 
Telegram as an SNS with increasing members and various features also offers similar 
opportunities for online learning, especially during the pandemic of COVID-19. Telegram 
has been preferred for its unique features, such as integrated users' address books (Ghorbani 
& Ebadi, 2020), stickers for expressive conversation (Khodabandeh, 2018), and group 
channels for information sharing (Alizadeh, 2018;  Nobari et al., 2017). Recent studies found 
that Telegram positively contributed to creating an enjoyable and stress-free learning 
environment for promoting students' curiosity, motivation, engagement and reduce students' 
anxiety (Azad et al., 2018; Banafshi et al., 2020; Habibi, 2018; Rostami & Khodabandeh, 
2020; Vahdat & Mazareian, 2020). Besides, it also offers extensive material presentation and 
interactive learning activities (Abu-Ayfah, 2019; Aghajani & Adloo, 2018; Alemi, Miri, & 
Mozafarnezhad, 2019; Alkhezzi & Al-Dousari, 2016; Ardestani, 2017; Banafshi et al., 2020; 
Ghorbani & Ebadi, 2020; Habibi, 2018; Momami, 2020; Vahdat & Mazareian, 2020; 
Xodabande, 2017).  
 
3. RESEARCH METHODS 
The present study was designed as a literature review that focused on the use of 
Telegram to improve students' English. It followed George’s (2008) model as adapted by 
Telegram as Social Networking Service (SNS) For Enhancing Students’ English 
 JELTL (Journal of English Language Teaching and Linguistics), 6(2), 2021                              243 
Ariantini et al. (2021), where the research was conducted by reading, analyzing, and 
summarizing findings of related pieces of literature for research the research questions. The 
first step of the research was to identify the research topic, namely the use of Telegram as 
one of the technological tools to help students improve English. The second step was to 
identify research questions, namely how Telegram enhances students' English skills. The 
next step was determining the sources used for answering the research questions, namely 
books and previous studies, to provide information about how to use Telegram to enhance 
students' English skills.  
The next step was selecting the research subjects, namely selecting the books and 
articles relevant to the research topic, using a set of criteria. All books on learning English as 
a Foreign Language Second were considered relevant. However, articles related to the use of 
Telegram for enhancing students' skills were limited to those published in reputable 
international journals indexed Scopus Quartile 1, 2, 3, and 4, published from 2016 to 2020. 
The databases referred to for retrieving the articles were Google Scholars and ERIC, by 
entering keywords, such as "the use of telegram in language learning," "the effect of 
Telegram in learning English," "The effectiveness of Telegram in ELT," "Telegram," 
"Telegram as SNS," and "Telegram for improving language skills. From this process, twenty 
articles were chosen, consisting of five articles in quartile 1, nine articles in quartile 2, and 
six articles from quartile 3, as displayed below.  
 
Table: 1 Articles Used as Resources and Indexes of the Journals 
No Resources Indexing/Quartile 
1 Abbasi & Behjat (2018) Scopus/Q1 
2 Abu-ayfah (2020) Scopus/Q2 
3 Aghajani & Adloo (2018); Scopus/Q2 
4 Alakrash, Razak, Bustan (2020) Scopus/Q3 
5 Alemi et al. (2019) Scopus/Q2 
6 Alkhezzi & Al-Dousari  (2016) Scopus/Q2 
7 Amiryousefi (2018) Scopus/Q2 
8 Ardestani (2017) Scopus /Q1 
9 Azad et al. (2018) Scopus/Q1 
10 Banafshi et al. (2020) Scopus/Q3 
11 Faramarzi, Tabrizi,  & Chalak (2019) Scopus/Q2 
12 Ghorbani & Ebadi (2020b) Scopus/Q3 
13 Hakim (2019) Scopus/Q2 
14 Heidari (2018) Scopus/Q2 
15 Khodabandeh (2018) Scopus/Q1 
16 Momami (2020); Scopus/Q3 
17 Naderi (2018) Scopus/Q2 
18 Seyyedrezaei (2016); Scopus/Q3 
19 Vahdat & Mazareian (2020); Scopus/Q1 
20 Xodabande (2017) Scopus/Q3 
 
These articles were then summarized into a table to record the article's title, author, 
year of publishing, background, research question, and findings. The selected articles were 
reviewed, criticized, and evaluated based on the aspect of language skills affected by the use 
of Telegram. The sixth step synthesized the articles with a similar opinion, aspect of the 
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language improved through the use of Telegram Social Networking System to build a 
comprehensible opinion in answering the research question. The last one was writing the 
review, including the supporting theory and presenting the opinion based on syntheses of the 
findings. 
 
4.  FINDINGS 
Based on the twenty reviewed pieces of literature, the following session will discuss 
the use of Telegram as a Social Networking Service (SNS) in enhancing students' English. 
The use of Telegram in language teaching has been proven to be very effective and 
beneficial in enhancing students' language skills. The following diagram illustrates the 
mapping of the benefits of Telegram for enhancing students' English skills as summarized 
from the twenty articles. 
 
 
Figure: 1 Benefits of Telegram for Enhancing English 
 
Figure 1 shows the benefits of Telegram in enhancing English in terms of the four 
language skills. Telegram is found to be beneficial in improving receptive skills, namely 
listening and reading (Alkhezzy & Al-Dousari, 2016; Ardestani, 2017; Momami, 2020; 
Naderi, 2018; Seyyedrezaei, 2016) since Telegram exposed the learners with broad 
vocabularies. Telegram is also said to help the students with their writing problems by 
engaging them in picking topics, organizing their ideas, and fixing their grammar and 
vocabulary (Aghajani & Adloo, 2018; Heidari, 2018). In terms of speaking skills, Telegram 
enhanced students’ pronunciation, grammar, vocabulary, fluency, and comprehension 
(Alkhezzy & Al-Dousari, 2016; Amiryousefi, 2016; Momami, 2020; Seyyedrezaei, 2016; 
Xodabande, 2017). The benefits of Telegram in enhancing English presented in those twenty 
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5.  DISCUSSION 
5.1 Telegram for Enhancing Reading Skills 
Reading skills are one of the English skills that pertain to learners' ability to read 
literature and comprehend the meaning of words in English, covering phonic aspects, 
phonemic awareness, vocabularies, fluency, and comprehension (Schumm, 2007). Phonics 
aspects deals with the process of mapping the sound of the word to written form. Phonemic 
awareness is the ability to acknowledge sound, syllables, and words using the sense of 
hearing. Vocabulary deals with the ability to acknowledge the meaning of a word or phrase, 
develop the meaning contextually, to use the words properly when expressing an idea 
(Masrai, 2018). Reading fluency is student's ability to connect the word and sound. The 
skills to understand the text is known as reading comprehension. Among these four aspects, 
vocabularies and comprehension have been argued to have been positively affected by the 
use of Telegram. Out of the twenty articles reviewed in the present study, nine of them argue 
for the use of Telegram for improving the students' reading skills, especially in terms of 
vocabulary building and comprehension in online learning.  Figure 2 below displays the 
benefits of using Telegram for improving the students' vocabulary and comprehension.  
 
 
Figure: 2 Telegram for Enhancing Reading Skills 
 
Abu-Ayfah (2019), Alakrash et al. (2020), Alkhezzi & Al-Dousari (2016), Ardestani 
(2017), Banafshi et al. (2020), Naderi (2018), Seyyedrezaei (2016), and Vahdat & 
Mazareian, (2020) took students’ familiarity with Telegram as SNS to develop their 
vocabulary. The typical strategies that they applied in the teaching of vocabulary using 
Telegram are presenting the material in the group; discussing the vocabulary in the group 
discussion; and completing the learning tasks (Abu-Ayfah, 2019; Alakrash et al., 2020; 
Ardestani, 2017; Banafshi et al., 2020; Momami, 2020; Vahdat & Mazareian, 2020). 
Meanwhile, Alkhezzi & Al-Dousari  (2016) used Telegram to introduce new words along 
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also combined the use of Telegram with videos from YouTube to clarify meanings and 
pronunciations of the new vocabularies. Seyyedrezaei (2016) regularly sent five words and 
an explanation every day and discussed the use in sentences after 15 words were delivered to 
the students.  
The improved vocabulary through the use of Telegram has been argued to support 
students’ reading comprehension (Momami, 2020; Naderi, 2018; Vahdat & Mazareian, 
2020).  Sufficient vocabulary has been observed to help students understand, extract 
information, and connect new information with their prior knowledge (Masrai, 2018). Naderi 
(2018) improved the students' reading comprehension by delivering reading books to the 
group; explaining key vocabularies and synonyms related to the passage in the form of audio 
files; delivering pre-reading questions; asking the students to share the text's main idea; 
giving exercise on the reading comprehension, and conducting discussion and peer feedback. 
She found that the strategies help her students find the general information of text, main 
ideas of each paragraph, detailed information, antonym and synonym of words, the social 
function/objective of the text, the text titles, the language features, and text structure. 
Telegram allows extensive discussions between the teachers and the students, where the 
teacher can provide explanations on making inferences that can help students' 
comprehension in reading (Momami, 2020; Vahdat & Mazareian, 2020). The reading text 
delivery via Telegram was found as an effective way to build reading habits, with the group 
discussion providing informal reading texts that build students' confidence in their 
comprehension and in expressing their understanding (Momami, 2020; Naderi, 2018; Vahdat 
& Mazareian, 2020). Furthermore, Momami (2020) and Naderi (2018) argue that Telegram 
can facilitate reading comprehension across generic structures: narrative, descriptive, report, 
procedure, advertisement, or letter.  
 
5.2 Telegram for Enhancing Writing Skills 
Writing skills comprise the ability to develop and organize ideas into coherent written 
content and perform their writing properly using their mastery of grammar, vocabulary, and 
mechanics (Weigle, 2009). Developing the content refers to the ability to build a coherent 
organization of ideas and controlling ideas. Grammar deals with the rules for joining words 
and phrases into meaningful sentences. Vocabulary mastery allows students to convey the 
meaning of words according to the context in the writing text. Mechanics refers to 
capitalization, punctuation, and spelling. Among the twenty articles reviewed in this study, 
twelve of them argue that Telegram is beneficial for improving students’ these aspects of 
students’ writing skills, as displayed in Figure 3.   
Aghajani & Adloo (2018) and Heidari (2018) found that Telegram can improve 
students’ ability to develop content and organize their ideas into coherent writing. They 
found that the discussion forum in Telegram can be a fertile place to engage the students in 
developing their ideas (Aghajani & Adloo, 2018; Heidari, 2018). They notice that the 
cooperative strategy in writing and the use of feedback in the discussion helps students get 
critics and improve their way of generating their writing content. Feedback is critical in 
writing class because it can trigger constructive reflections that can positively contribute to 
the process (Dwiyanti & Suwastini, 2021). A discussion forum to post writing assignments 
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and deliver critical and constructive feedback with adding attractive stickers or emoticons in 
Telegram affect the students to resolve their writing problems (Aghajani & Adloo, 2018). 
Aghajani & Adloo (2018) utilize the interactive nature of Telegram to deliver dialogic 
feedback to students and to invite them to form peer dialogues in terms of their own writing. 




Figure: 3 Telegram for Enhancing Writing Skills 
The improvement of the students writing in terms of grammar is another crucial benefit 
of using Telegram (Aghajani & Adloo, 2018; Alemi et al., 2019; Ghorbani & Ebadi, 2020; 
Halvatzis, 2018; Vahdat & Mazareian, 2020). Closely related to the interactive nature of 
Telegram as an SNS, they argue that Telegram facilitates the feedback and discussions on 
grammatical errors committed by the students. They insist that the discussion should be 
delivered constructively to prevent the students from being discouraged because grammar is 
one of the most challenging aspects of EFL students’ writing process (Manik & Suwastini, 
2020; Suwastini & Yukti, 2017). Constructive feedback can be very beneficial for 
scaffolding students into the next level of their development  (Ersani, Suwastini, Padmadewi, 
& Artini, 2021).  
As elaborated on in the previous section, Telegram has been argued to develop 
students' vocabulary, which supported their comprehension in reading. As found by Abu-
Ayfah (2019), Aghajani & Adloo (2018), Ardestani (2017), Banafshi et al. (2020), Hakim 
(2019), Seyyedrezaei (2016), Vahdat & Mazareian (2020), and Alakrash et al. (2020) the 
vocabulary developed through the use of Telegram also supported students’ writing skills. It 
is closely related to the roles of vocabulary to allow students to express their ideas in the 
target language and the availability of feedback through the Telegram messaging. Abu-
Ayfah (2019) and Hakim (2019) observed that students used many of the words used during 
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students the meaning of the words and how they were used: thus, they became more 
confident to use the new words for expressing their ideas in their writing. Vahdat & 
Mazareian (2020) focused on the students' improvement in collocations words. For them, the 
informal nature of Telegram interactions enriched the students’ vocabulary and how they 
were used in authentic contexts. Thus,  Vahdat & Mazareian (2020) are persistent that the 
more familiar the students with how words are used colloquially, the easier the students 
absorb and use them in their writing.  
Besides the students' improvement on content, organization, grammar, and vocabulary, 
Aghajani & Adloo (2018) argue that the use of Telegram for teaching English also improve 
students' mechanics. They observed that the discussions and feedback from both the teacher 
and the students became examples for the students on how to use punctuations, capital 
letters, and spelling properly.  Besides, the teacher's feedback can also be about mechanics. 
Thus the students can directly learn from the teacher's suggestions for their peers. Aghajani 
& Adloo (2018) added that cooperative writing in Computer-mediated Instruction or Mobile 
assisted Language Learning contributed positively to their student's mechanics because the 
electronic device used provided features that facilitate the proper use of mechanics.  
 
5.3 Telegram for Enhancing Speaking Skills  
Speaking skills are one of the fundamental criteria of language mastery (Palmer, 
2018). It concerns the ability to elaborate information orally. The students' performance in 
speaking can be seen when students can show their mastery of pronunciation, grammar, 
vocabulary, fluency, and comprehension (Palmer, 2018). Among the twenty sources 
reviewed in this study, sixteen sources vouched that Telegram benefitted the students' 
speaking skills. Figure 4 displays the mapping of the sources and their arguments in terms of 
the use of Telegram for improving the students' speaking skills in EFL contexts.  
Xodabande (2017) and Alkhezzi & Al-Dousari  (2016) found that the use of Telegram 
in teaching English could improve students’ pronunciation. Both Xodabande (2017) and 
Alkhezzi & Al-Dousari  (2016) combined the use of Telegram with YouTube videos in their 
English classes. They both YouTube videos on how to pronounce certain broadcast the 
correct pronunciations of new words taught in their classes. Xodabande (2017) deliberately 
designed that the students had to practice pronouncing the words. When the students were 
asked to read a text aloud, the teacher could observe whether or not the students had 
pronounced the words correctly. Alkhezzi & Al-Dousari  (2016) combined the introduction 
of the new words with YouTube videos on how to pronounce the words, along with the 
translated meanings in the students’ mother tongue and examples of how to use the words in 
sentences. Both researches saw correlations on students’ improved pronunciation through the 
insertion of YouTube videos on newly introduced words with the improvement of students’ 
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Figure: 4 Telegram for Enhancing Speaking skills 
 
Alkhezzi & Al-Dousari (2016), Alemi et al. (2019), and Vahdat & Mazareian (2020) 
sought that Telegram helped students to get better achievement in grammar in their spoken 
performance. Alemi et al. (2019) used Telegram to discuss and give dialogic feedback on 
students' work, allowing them to do self-correction to improve their speaking skills. 
Alkhezzi & Al-Dousari (2016) introduced the lexical item and the meaning to the Telegram 
group, providing students with examples of use in the sentence and short videos explaining 
the lexical item to help students perform their speaking tasks better. Vahdat & Mazareian 
(2020) used the discussion forum to give feedback on students' speaking records, allowing 
them to have more practice in grammar. The discussion in Telegram Bot was intended to 
discuss the text structure of the text provided by the teacher. Moreover, teacher's and peer's 
feedback help students to realize the correct grammar to be used in commenting, proposing 
discussion, and accomplishing their speaking task.  
Furthermore, Alkhezzi & Al-Dousari (2016), Seyyedrezaei (2016), Abu-Ayfah (2020), 
Ardestani (2017), Hakim (2019), Banafshi et al. (2020), Ghorbani & Ebadi (2020b), 
Khodabandeh (2018), Abbasi & Behjat (2018), Alakrash et al. (2020), and Vahdat & 
Mazareian (2020) found that the improved vocabulary through the use of Telegram in their 
English class had positively affected their students’ speaking skills. Alkhezzi & Al-Dousari 
(2016) used Telegram to deliver a lexical item that included its part of speech, the definition, 
example of sentences, the translation in the first language, visual representation, and short 
video related to the topic under discussion each day extensively. Seyyedrezaei (2016), Abu-
Ayfah (2020), Ardestani (2017), Hakim (2019), Banafshi et al. (2020), Ghorbani & Ebadi 
(2020), and Alakrash & Bustan (2020) introduced new vocabulary to the students, providing 
meaning, delivered a response in the discussion, give feedback, and finally allowed students 
to do self-correction based on the response and feedback on their speaking performance. 
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as Social Networking System to improve students' speaking, where vocabulary was given 
attention during the teachers’ examples of reading the story. Khodabandeh (2018) 
emphasized on doing oral evaluation on the students’ recorded storytelling, allowing more 
exposure to new vocabularies and their uses. Vahdat & Mazareian (2020) focused on 
improving students’ mastery of collocation words, that smoothen the students' speaking 
when explaining their ideas orally.  
Telegram was also found to be an effective means to help students improve students’ 
fluency in speaking English (Abbasi & Behjat, 2018; Azad et al., 2018; Khodabandeh, 
2018). Azad et al. (2018) used Telegram for introducing instruction via video clips and 
photos and asked students to post Voice notes to the discussion. The assessment was 
conducted both by the teacher and the students in the form of oral peer feedback. They 
observed that the peer feedback promotes students’ fluency because they spoke among their 
friends, eliminating the stress factor that may result from the feeling of being under the 
teacher's close observation. Thus, their students were motivated to speak more, promoting 
their fluency positively. Similarly, Abbasi & Behjat (2018) also relied on the relaxed nature 
of peer interactions to promote students' fluency. They designed their class in small groups 
to intensify oral interactions and found that the students were more willing to participate in 
the discussion in smaller groups, and they tend to speak more fluently.  
Telegram is argued to promote students’ oral comprehension (Abbasi & Behjat, 2018; 
Amiryousefi, 2018; Khodabandeh, 2018). Students’ performance in speaking comprehension 
was also improved through the use of Telegram (Abbasi & Behjat, 2018; Amiryousefi, 2018; 
Khodabandeh, 2018). By using the chatbot for the discussion forum, students were 
demanded too many practices in posting their speaking record, giving comments and 
feedback, and answering speaking comprehension tests through storytelling technique 
(Abbasi & Behjat, 2018; Khodabandeh, 2018). The use of Telegram to transfer story and 
have the discussion of the vocabularies of the discussed story help students to gain a better 
understanding of the contents in their friends’ stories, resulting in the students' improved 
comprehension (Khodabandeh, 2018). Abbasi & Behjat (2018) used Telegram to provide 
students with daily story practices completed using vocabulary cards to help them 
comprehend the speaking test. On the other hand, Amiryousefi (2018)  used Telegram to 
send videos and photos and provided comprehension practices and discussion on the students 
speaking comprehension test before the real comprehension test. For the most part, the 
practices and discussion in the Telegram group helped students to improve their speaking 
comprehension. 
Thus, the use of Telegram encourages students’ interaction with others and with the 
material more actively. The discussion and students-teacher interaction in the Telegram chat 
room were likely an interactive and colloquial chat. Colloquial interaction is very important 
for students' English learning, acting as exposure to how the language is used (Wijaya, 
Suwastini, Adnyani, & Adnyani, 2021). The learning environment was in an informal 
situation and limited oral interaction among students-students and students-teacher. Besides, 
the chat-based interaction provided by Telegram as a Social networking System provides 
students with an informality that automatically reduces the formality in speaking those 
students also need to study. 
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5.4 Telegram for Enhancing Listening Skills  
Listening skills are core skills that show learners' ability to comprehend spoken 
English, involving the hearing of sounds, word stress and intonation, and the ability to cope 
with noise redundancy (Palmer, 2018). It makes listening skills the most complex and 
challenging skill to be mastered by EFL learners (Amiryousefi, 2018; Elekaei, Tabrizi, & 
Chalak, 2020). The focus of the discussion is listening comprehension that includes four 
aspects that listeners should pay attention to, namely the ability to recognize the sound, 
understanding the meaning of word/vocabulary, understand the use of grammar or syntax of 
the text, and the ability to answer comprehension questions (Gilakjani & Sabouri, 2016; 
Palmer, 2018). Figure 5 displays that out of the twenty articles reviewed in this study, eleven 
of them concern the use of Telegram to enhance students' listening skills in terms of 
vocabulary, grammar, and listening comprehension.   
 
 
Figure: 5 Telegram for Enhancing Listening Skills 
 
Abu-ayfah (2020), Alakrash et al. (2020), Alkhezzi & Al-Dousari  (2016), Ardestani 
(2017), Banafshi et al. (2020), Faramarzi et al. (2019), Seyyedrezaei (2016), and Vahdat & 
Mazareian (2020) found that Telegram improved students vocabulary to support the listening 
skills. Alkhezzi & Al-Dousari  (2016), Alemi et al. (2019), Ardestani (2017), Faramarzi et al. 
(2019), Ghorbani & Ebadi (2020), and Vahdat & Mazareian (2020) sought the use of 
Telegram instruction helped students to improve their grammar in performing listening 
skills. Meanwhile, Amiryousefi (2018) and Faramarzi et al. (2019) found that Telegram 
effectively improved students' listening comprehension.  
Vocabulary mastery supports students’ listening skills because they can connect what 
they hear with what they already know in their prior knowledge (Gilakjani & Sabouri, 2016; 
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Faramarzi et al. (2019), Banafshi et al. (2020), Abu-ayfah (2020), Alakrash et al. (2020), and 
Vahdat & Mazareian (2020) found that the improved vocabulary through the use of 
Telegram in their class affected theor students' listening performances. Faramarzi et al. 
(2019) included podcasts in their use of telegram Telegram to facilitate listening practices 
among the students, enriching the students’ exposure to new words through the recorded 
speeches. Banafshi et al. (2020) and Vahdat & Mazareian (2020) used videos, recorded 
speech, and animated picture in their Telegram-based class as oral exposure to train their 
students’ listening skills, introducing new words through the combination of oral exposure 
and their visualization (Banafshi et al., 2020; Vahdat & Mazareian, 2020). Similarly, 
Alakrash et al. (2020), Alkhezzi & Al-Dousari (2016), Ardestani (2017), and Seyyedrezaei 
(2016) designed their classes with the use of podcasting tasks that included the delivery of 
audio and animated pictured in Telegram to help the students integrating their learning to 
distance source information in a comprehensible and speedy way, yet acceptable and 
enjoyable for the students.  
Alkhezzi & Al-Dousari  (2016), Alemi et al. (2019), Faramarzi et al. (2019), Ghorbani 
& Ebadi (2020), and Vahdat & Mazareian (2020) observed the improvement of the students’ 
listening skills along with the improvement of their grammar during the use of Telegram in 
their English classes. In listening, understanding grammar is the aspect that influences the 
students' to comprehend complete sentences and their contexts (Gilakjani & Sabouri, 2016; 
Palmer, 2018). When students' grammar awareness arises, they can comprehend the oral text 
better, affecting their listening skills positively (Rashtchi & Afzali, 2011). Alemi et al. 
(2019), Alkhezzi & Al-Dousari (2016), Ghorbani & Ebadi (2020) and Vahdat & Mazareian 
(2020) argue that feedback on grammatical points delivered intensively through Telegram 
helped students gain awareness of grammar in use during the listening exercise. On the other 
hand, Faramarzi et al. (2019) used grammar lessons to improve the students’ listening skills. 
They extracted podcasts from British Council, Australian Network, BBC, and CNN that 
focused on grammar and shared them with their students' Telegram group class. The learning 
activities included listening to the podcasts and discussions on the grammatical points that 
the students have comprehended from the podcast. They observed that these activities 
improved their students' grammar and listening skills simultaneously.  
The other aspect of the listening skills that improved through Telegram Instruction was 
the students’ ability to answer comprehension questions related to certain listening 
discourses (Amiryousefi, 2018; Faramarzi et al., 2019). Amiryousefi (2018) implemented 
flipped classroom mediated by Telegram in his EFL class. The students were provided the 
students with voice notes, videos, and pictures through Telegram, with which while allowing 
them to have more relaxed listening exercises and constructive peer discussions. They 
observed that such learning process helped the students comprehending the information from 
the listening material, as proven by their ability in answering the comprehension questions. 
Faramarzi et al. (2019) use of podcast on grammatical points extracted from British 
Council’s website and lectures was proven to facilitate students' listening comprehension 
when exposed to newsreels taken from Australian Network Website, BBC, and CNN.  
Amiryousefi (2018) and Faramarzi et al. (2019) add that Telegram can also be used for 
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presenting proficiency tests. It can be quickly done by using the vote robot system, namely 
the Polls Bot and the Quiz Bot.  
 
6.  CONCLUSION 
The present reviewed twenty articles on the use of Telegram for enhancing students' 
English. Nine of these articles argued that Telegram improved students' reading skills. 
Twelve of them saw that Telegram increased students' writing skills. Fifteen of them 
maintained that Telegram advanced students' speaking skills. Twelve of them claimed that 
Telegram developed students’ listening skills. Telegram mediated instruction gives a 
positive effect on the students’ performance in their language skills and sub-skills. The inter-
related language aspects related to the language skills improved through Telegram were 
Vocabulary, insights and ideas, organizations of ideas, grammar, mechanics, pronunciation, 
fluency, and comprehension. Moreover, the interactive nature of Telegrams provides 
discussion and constructive feedback help to help students’ English optimally. These 
findings imply that Telegram can be used as learning media for improving students' English 
while providing a productive and assuring environment for the students to use and improve 




Abbasi, M., & Behjat, F. (2018). The effect of storytelling on Iranian EFL learners’ 
vocabulary retention. Studies in English Language Teaching, 4(4), 416. 
https://doi.org/10.22158/selt.v4n4p416 
Abu-Ayfah, Z. A. (2019). Telegram app in learning English: EFL students’ perceptions. 
English Language Teaching, 13(1), 51. https://doi.org/10.5539/elt.v13n1p51 
Aghajani, M., & Adloo, M. (2018). The effect of online cooperative learning on students’ 
writing skills and attitudes through telegram application. International Journal of 
Instruction, 11(3), 433–448. https://doi.org/10.12973/iji.2018.11330a 
Ahmad, T., Alvi, A., & Ittefaq, M. (2019). The use of social media on political participation 
among university students: An analysis of survey results from rural Pakistan. SAGE 
Open, 9(3). https://doi.org/10.1177/2158244019864484 
Akayoğlu, S., Satar, H. M., Dikilitaş, K., Cirit, N. C., & Korkmazgil, S. (2020). Digital 
literacy practices of Turkish pre-service EFL teachers. Australasian Journal of 
Educational Technology, 36(1), 85–97. https://doi.org/10.14742/ajet.4711 
Al-Arif, T. Z. Z. (2019). The use of social media for English language learning: An 
exploratory study of EFL university students. METATHESIS: Journal of English 
Language, Literature, and Teachingglish Language, Literature, and Teaching, 3(2), 
224–233. https://doi.org/http://dx.doi.org/10.31002/metathesis.v3i2.1921 
Alakrash, H. M., & Bustan, E. S. (2020). Politeness strategies employed by Arab EFL And 
Malaysian ESL students in making request. International Journal of Academic 
Research in Business and Social Sciences, 10(6). https://doi.org/10.6007/ijarbss/v10-
i6/7257 
Alakrash, H. M., Razak, N. A., & Bustan, E. S. (2020). The effectiveness of employing 
Telegram application in teaching vocabulary: A quasi-experimental study. Multicultura 
Ni Kadek Citrawati et.al 
254                                     JELTL (Journal of English Language Teaching and Linguistics), 6(2), 2021 
 
Education, 6(1), 151–159. https://doi.org/10.5281/zenodo.3905099 
Alemi, M., Miri, M., & Mozafarnezhad, A. (2019). Investigating the effects of online 
concurrent group dynamic assessment on  enhancing grammatical accuracy of EFL 
learners. International Journal of Language Testing, 9(2), 29–43. Retrieved from 
https://files.eric.ed.gov/fulltext/EJ1299313.pdf 
Alizadeh, I. (2018). Evaluating the educational usability of Telegram as an SNS in ESAP 
programs from medical students’ perspective. Education and Information Technologies, 
23(6), 2569–2585. https://doi.org/10.1007/s10639-018-9731-5 
Alkhezzi, F., & Al-Dousari, W. (2016). The impact of mobile learning on ESP learners’ 
performance. The Journal of Educators Online-JEO, 13(2), 73–101. 
Alshenqeeti, H. (2018). Technology in the language classroom: How Social media is 
changing the way EFL is taught. Arab World English Journal, 4, 55–68. 
https://doi.org/DOI: 10.24093/awej/call4.5 
Alwehaibi, H. O. (2015). The impact of using YouTube in EFL classroom on enhancing EFL 
students’ content learning. Journal of College Teaching & Learning (TLC), 12(2), 121–
126. https://doi.org/10.19030/tlc.v12i2.9182 
Amiryousefi, M. (2018). The incorporation of flipped learning into conventional classes to 
enhance EFL learners’ L2 speaking, L2 listening, and engagement. Innovation in 
Language Learning and Teaching, 13(2), 147–161. 
Anggraeni, C. W. (2018). Promoting education 4.0 in English for survival class: What are 
the challenges? METATHESIS: Journal of English Language, Literature, and Teaching, 
2(1), 12–24. https://doi.org/http://dx.doi.org/10.31002/metathesis.v2i1.676 
Ansari, J. A. N., & Khan, N. A. (2020). Exploring the role of social media in collaborative 
learning the new domain of learning. Smart Learning Environments, 7(9), 1–16. 
https://doi.org/DOI: 10.1186/s40561-020-00118-7 
Ardestani, E. M. (2017). The effect of using Telegram messenger on vocabulary learning of 
Iranian EFL learners. Language Education Studies, 9(3), 1–8. 
Ariantini, K. P., Suwastini, N. K. A., Adnyani, N. L. P. S., Dantes, G. R., & Jayantini, I. G. 
A. S. R. (2021). Integrating social media into English language learning: How and to 
what benefits according to recent studies. NOBEL: Journal of Literature and Language 
Teaching, 12(1), 91–111. 
https://doi.org/https://doi.org/10.15642/NOBEL.2021.12.1.91-111 
Azad, M., Alipour, M., & Talebi, P. (2018). The effect of using social networks on 
developing EFL learners’ pragmatic competence through speaking accuracy and 




Balathandayutham, P., & Anandanatarajan, K. (2020). Digital marketing through social 
networking sites (SNS): A field of digital empowerment. International Journal of 
Scientific and Technology Research, 9(2), 734–736. Retrieved from 
http://www.ijstr.org/final-print/feb2020/Digital-Marketing-Through-Social-
Networking-Sites-sns-A-Field-Of-Digital-Empowerment.pdf 
Telegram as Social Networking Service (SNS) For Enhancing Students’ English 
 JELTL (Journal of English Language Teaching and Linguistics), 6(2), 2021                              255 
Banafshi, M., Khodabandeh, F., & Hemmati, F. (2020). Comparing EFL learners’ responses 
in online and traditional classes: A mixed method approach. Turkish Online Journal of 
Distance Education-TOJDE, 21(4), 124–142. Retrieved from 
http://files.eric.ed.gov/fulltext/EJ1269625.pdf 
Baruah, T. D. (2012). Effectiveness of social media as a tool of communication and its 
potential for technology enabled connections: A micro-level study. International 
Journal of Scientific and Research Publications, 2(5), 1–10. Retrieved from 
http://www.ijsrp.org/research_paper_may2012/ijsrp-may-2012-24.pdf 
Biswas, A. (2016). Impact of social media usage factors on green choice behavior based on 
technology acceptance model. Journal of Advanced Management Science, 4(2), 92–97. 
https://doi.org/10.12720/joams.4.2.92-97 
Boholano, H. (2017). Smart social networking: 21st century teaching and learning skills. 
Research in Pedagogy, 7(2), 21–29. https://doi.org/10.17810/2015.45 
Boyd, D. M., & Ellison, N. B. (2007). Social network sites: Definition, history, and 
scholarship. Journal of Computer-Mediated Communication, 13(1), 210–230. 
https://doi.org/10.1111/j.1083-6101.2007.00393.x 
Bozarth, J. (2010). Social media for trainers: Techniques for enhancing and extending 
learning. San Fransisco: Pfeiffer A Wiley Imprint. 
Bozkurt, A., Karadeniz, A., & Kocdar, S. (2017). Social networking sites as communication, 
interaction, and learning environments: Perceptions and preferences of distance 
education students. Journal of Learning for Development, 4(3), 348–365. 
Can, M., & Gökçe, S. A. (2019). The use of social networks among university students. 
Educational Research and Reviews, 14(6), 190–199. 
https://doi.org/10.5897/err2018.3654 
Çetinkaya, L., & Sütçü, S. S. (2018). The effects of Facebook and WhatsApp on success in 
English vocabulary instruction. Journal of Computer Assisted Learning, 34(5), 504–
514. https://doi.org/https://doi.org/10.1111/jcal.12255 
Chan, W. S. Y., & Leung, A. Y. M. (2018). Use of social network sites for communication 
among health professionals: Systematic review. Journal of Medical Internet Research, 
20(3), 1–12. https://doi.org/10.2196/jmir.8382 
Chisenga, J., Kedemi, R., & Sam, J. (2014). The use of social media in agricultural research 
workflows in Ghana and Keny. Agricultural Information Worldwide, 6(2013/2014), 
48–57. Retrieved from https://ecommons.cornell.edu/handle/1813/58278 
Chouit, D., Nfissi, A., & Laabidi, H. (2017). Exploring the Correlation between Professors’ 
Use of ICT in Teaching and the Levels of Institutional Support. Jeltl, 2(1), 47–63. 
https://doi.org/10.21462/jeltl.v2i1.39 
Dantes, G. R., Suarni, N. K., Dharsana, I. K., Dantes, N., Jayanta, I. N. L., Suwastini, N. K. 
A., & Putra, G. J. A. (2019). Evaluation of e-learning as a learning agent. International 
Journal of Innovation and Learning, 25(4), 451–464. 
https://doi.org/10.1504/IJIL.2019.099989 
Diamandis, P. H., & Kotler, S. (2012). Abundance: The future is better than you think. In 
Choice Reviews Online (2012th ed., Vol. 49). https://doi.org/10.5860/choice.49-6847 
Dwiyanti, K. E., & Suwastini, N. K. A. (2021). Assessment for writing skills in online 
learning. Lingua Scientia, 28(1), 8–19. Retrieved from 
Ni Kadek Citrawati et.al 




Eisenlauer, V. (2020). The EFL-YouTube remix: Empowering multimodal and 
computational literacies for EFL purposes. Journal of Visual LIteracy, 39(3–4), 149–
166. https://doi.org/https://doi.org/10.1080/1051144X.2020.1826220 
Elekaei, A., Tabrizi, H. H., & Chalak, A. (2020). A study into the impact of the choice of 
cognitive and meta-cognitive strategies and podcasts on vocabulary gain and retention 
levels in the telegram- based e-learning context. Teaching English with Technology, 
20(2), 98–117. Retrieved from https://files.eric.ed.gov/fulltext/EJ1253156.pdf 
Ersani, N. P. D., Suwastini, N. K. A., Padmadewi, N. N., & Artini, L. P. (2021). Schemes of 
scaffolding in online education. Retorika: Jurnal Ilmu Bahasa, 7(1), 10–18. 
https://doi.org/https://doi.org/10.22225/jr.7.1.2941.10-18 
Espinosa, L. F. (2015). Effective use of performance-based assessments to identify English 
knowledge and skills of EFL students in Ecuador. Theory and Practice in Language 
Studies, 5(12), 2441. https://doi.org/10.17507/tpls.0512.02 
Faramarzi, S., Tabrizi, H. H., & Chalak, A. (2019). Telegram: An instant messaging 
application to assist distance language learning. International Journal of Instruction, 
12(1), 1263–1280. https://doi.org/10.29333/iji.2019.12181a 
Fountain, M. (2017). Social media and its effects in politics: The factors that influence social 
media use for political news and social media use influencing political participation 
(The Ohio State University). Retrieved from 
https://kb.osu.edu/dspace/bitstream/handle/1811/81616/1/Thesis_Megan_Fountain.pdf 
George, M. W. (2008). The elements of library research: What every student needs to know. 
Princeton: Pricnceton University Press. 
Ghorbani, N., & Ebadi, S. (2020). Exploring learners’ grammatical development in mobile 
assisted language learning Exploring learners ’ grammatical development in mobile 
assisted language learning. Cogent Education, 6(1). 
https://doi.org/10.1080/2331186X.2019.1704599 
Gilakjani, A. P., & Sabouri, N. B. (2016). Learners’ listening comprehension difficulties in 
English language learning: A literature review. English Language Teaching, 9(6), 123–
133. https://doi.org/10.5539/elt.v9n6p123 
Gunantar, D. A., & Transinata, T. (2019). Writing caption on Instagram as media for 
student’s motivation and writing skill improvement. ETERNAL (English, Teaching, 
Learning, and Research Journal), 10(1), 30–35. 
https://doi.org/http://dx.doi.org/10.26877/eternal.v10i1.3905 
Habibi, A. (2018). Building an online community: Student teachers’ perceptions on the 
advantages of using social networking services in a teacher education program. Turkish 
Online Journal of Distance Education-TOJDE ISSN 1302-6488, 19(1), 46–61. 
Retrieved from http://files.eric.ed.gov/fulltext/EJ1165898.pdf 
Hakim. (2019). The use of Telegram to facilitate students’ vocabulary learning At SMPN 1 
Surabaya. Sunan Ampel State Islamic University. 
Halvatzis, S. (2018). How to write paradoxical characters. Retrieved September 7, 2019, 
from Stavros Halvatzis website: http://stavroshalvatzis.com/on-character/paradoxical-
Telegram as Social Networking Service (SNS) For Enhancing Students’ English 
 JELTL (Journal of English Language Teaching and Linguistics), 6(2), 2021                              257 
characters 
Hamadeh, W., Bahous, R., Diab, R., & Nabhani, M. (2020). Using social media to enhance 
second language learning. Call-Ej, 21(2), 132–149. Retrieved from 
http://callej.org/journal/21-2/Hamadeh-Bahous-Diab-Nabhani2020.pdf 
Heidari, J. (2018). A comparative analysis of face to face instruction vs . telegram mobile 
instruction in terms of narrative writing. JALT CALL Journal, 14(2), 143–156. 
Henderson, A., & Bowley, R. (2010). Authentic dialogue? The role of “Friendship” in a 
social media recruitment campaign. Journal of Communication Management, 14(3), 
237–258. Retrieved from http://dx.doi.org/10.1108/13632541011064517 
Hutapea, J. V., & Suwastini, N. K. A. (2019). Using short films for teaching English while 
building characters. Lingua Scientia, 26(1), 33–37. 
https://doi.org/10.23887/ls.v26i1.18846 
Ismail, S., Ahmad, M., Zaim, M., Mukhaiyar, M., & Gistituati, N. (2019). Student 
perspective in using social media as a tool in English language learning. J-SHMIC : 
Journal of English for Academic, 6(1), 58–68. 
https://doi.org/10.25299/jshmic.2019.vol6(1).2603 
Khairiza, F., & Kusumasari, B. (2020). Analyzing political marketing in Indonesia: A palm 
oil digital campaign case study. Forest and Society, 4(2), 294–309. 
https://doi.org/10.24259/fs.v4i2.9576 
Khodabandeh, F. (2018). The impact of storytelling techniques through virtual instruction on 
english students’ speaking ability. Teaching English with Technology, 18(1), 24–36. 
Retrieved from https://files.eric.ed.gov/fulltext/EJ1170637.pdf 
Lau, W. W. F. (2018). Relationships between pre-service teachers’ social media usage in 
informal settings and technological pedagogical content knowledge. EURASIA: Journal 
of Mathematics, Science and Technology Education, 14(2), 1–12. 
https://doi.org/https://doi.org/10.29333/ejmste/94228 
Listiani, N. K. M., Suwastini, N. K. A., Dantes, G. R., Adnyani, N. L. P. S., & Jayantini, I. 
G. A. S. R. (2021). YouTube as digital learning resources for teaching bilingual young 
learners. Proceedings of the 2nd International Conference on Technology and 
Educational Science (ICTES 2020), 540(ICTES 2020), 156–162. 
https://doi.org/https://dx.doi.org/10.2991/assehr.k.210407.230 
Liu, Y., & Ying, X. (2010). A review of social network sites: Definition , experience and 
applications. The Conference on Web Based Business Management, 749–752. Retrieved 
from http://www.scirp.org 
Manik, N. P. I. M. C., & Suwastini, N. K. A. (2020). Analyzing grammatical error in 
students’ recount text writing in junior high school. Humanis, 24(3), 238–246. 
https://doi.org/10.24843/jh.2020.v24.i03.p02 
Masrai, A. (2018). Vocabulary and Reading Comprehension Revisited: Evidence for High-, 
Mid-, and Low Frequency Vocabulary Knowledge. Sage Journal, 1–13. 
https://doi.org/https://doi.org/10.1177%2F2158244019845182 
Momami, M. (2020). The effectiveness of social media application “Telegram Messenger” 
in improving students’ reading skills: A case study of EFL learners at Ajloun University 
College/ Jordan. Journal of Language Teaching and Research, 11(3), 373–378. 
https://doi.org/http://dx.doi.org/10.17507/jltr.1103.05 
Ni Kadek Citrawati et.al 
258                                     JELTL (Journal of English Language Teaching and Linguistics), 6(2), 2021 
 
Mondahl, M., & Razmerita, L. (2014). Social media, collaboration and social learning-A 
case study of foreign language learning. Electronic Journal of E-Learning, 12(4), 339–
352. Retrieved from http://files.eric.ed.gov/fulltext/EJ1035665.pdf 
Naderi, S. (2018). EFL learners’ reading comprehension development through MALL: 
Telegram groups in focus. International Journal of Instruction, 11(2), 339–350. 
https://doi.org/http://dx.doi.org/10.12973/iji.2018.11223a 
Nelson, C. L., Ball, M. J., Perkins, M. R., Müller, N., & Howard, S. (2017). The handbook of 
technology and second language teaching and learning (First). Hoboken-USA: John 
Wiley & Sons, Inc. 
Nobari, A. D., Reshadatmand, N., & Neshati, M. (2017). Analysis of Telegram, an instant 
messaging service. International Conference on Information and Knowledge 
Management, Proceedings, Part F1318(December 2017), 2035–2038. 
https://doi.org/10.1145/3132847.3133132 
Palmer, E. (2018). Teaching the core skills of listening and speaking. Alexandria VA USA. 
Park, S., & Hwang, H. (2016). SNS as a method of election campaign: A case study of the 
2015’s special election in South Korea. Journal of Internet Computing and Services, 
17(2), 87–95. https://doi.org/10.7472/jksii.2016.17.2.87 
Prasetyawati, O. A., & Ardi, P. (2020). Integrating Instagram into EFL writing to foster 
student engagement. Teaching English with Technology, 20(3), 40–62. Retrieved from 
http://files.eric.ed.gov/fulltext/EJ1264231.pdf 
Prihatini, E. S., & Rahman, M. S. A. (2019). Political parties in Indonesia and the Internet: A 
comparative analysis. AEGIS : Journal of International Relations, 3(2), 115–145. 
https://doi.org/10.33021/aegis.v3i2.711 
Puspawati, N. W. N., Suwastini, N. K. A., Hutapea, J. V., Dantes, G. R., & Adnyani, N. L. 
P. S. (2021). Consumption and production of short film: Toward the conceptualization 
of multimodal language learning for developing 6Cs skills in the digital age. Journal of 
Physics: Conference Series, 1810(1). https://doi.org/10.1088/1742-6596/1810/1/012054 
Puspitasari, P. I., Suwastini, N. K. A., Blangsinga, G. W. K. A. A., Dantes, G. R., & Tuerah, 
I. J. C. (2021). Boomers’ perception towards the implementation of online learning 
amidst Covid-19 outbreak. Proceedings of the 2nd International Conference on 
Technology and Educational Science (ICTES 2020), 540(Ictes 2020), 128–134. Atlantis 
Press. 
Putra, P. W. A. A., Santosa, M. H., & Saputra, I. N. P. H. (2020). ELT teacher perception on 
the use of virtual reality as learning media. Lingua Scientia, 27(2), 77–87. 
https://doi.org/10.23887/ls.v27i2.26075 
Rashtchi, M., & Afzali, M. (2011). Spoken grammar awareness raising: Does it affect the 
listening ability of Iranian EFL learners? Studies in Second Language Learning and 
Teaching, 1(4), 515. https://doi.org/10.14746/ssllt.2011.1.4.4 
Rodliyah, R. S. (2016). Using a Facebook closed group to improve EFL students’ writing. 
TEFLIN Journal, 27(182–100). 
https://doi.org/http://dx.doi.org/10.15639/teflinjournal.v27i1/82-100 
Rohani, V., & Ow, S. (2012). On social network web sites: Definition, features, architectures 
and analysis tools. Journal of Computer Engineering, 1(March 2014), 3–11. Retrieved 
Telegram as Social Networking Service (SNS) For Enhancing Students’ English 
 JELTL (Journal of English Language Teaching and Linguistics), 6(2), 2021                              259 
from https://www.researchgate.net/profile/Amin-Mehranzadeh 
Rostami, F., & Khodabandeh, F. (2020). A comparative study of language style variations in 
e-mail and Telegram messages by non-native intermediate learners of English. 
Teaching English with Technology, 19(4), 69–89. 
Schumm, J. S. (2007). Reading assessment and instruction for all learners. In C. C. Block 
(Ed.), Choice Reviews Online (Vol. 44). https://doi.org/10.5860/choice.44-5173 
Seyyedrezaei, S. (2016). Mobile Assisted Language Learning (MALL): An accelerator to 
Iranian language learners’ vocabulary learning improvement. Journal International of 
Education Business, (2001), 36–40. 
Siddig, B. E. (2020). Social media in teaching of languages. International Journal of 
Emerging Technologies in Learning (IJET), 15(2), 72–81. 
https://doi.org/https://doi.org/10.3991/ijet.v15i12.12645 
Soegoto, E. S., & Utomo, A. T. (2019). Marketing strategy through social media. IOP 
Conference Series: Materials Science and Engineering, 662(3). 
https://doi.org/10.1088/1757-899X/662/3/032040 
Suarni, N. K., & Dantes, G. R. (2012). Implementasi Dynamic Intelectual Learning (DDIL) 
sebagai salah satu adaptive Learning Model (The implementation of Dynamic 
Intelectual Learning (DIL) as an adaptive learning model). JST (Jurnal Sains Dan 
Teknologi), 1(1), 19–34. https://doi.org/10.23887/jst-undiksha.v1i1.6020 
Suwastini, N. K. A., Lasmawan, W., Artini, N. N., & Mahayanti, N. W. S. (2020). Mixed 
messages about environmental awareness i in Disney’s 2016 Finding Dory. The Asian 
EFL Journal, 27(4.1), 73–93. Retrieved from https://www.asian-efl-journal.com/wp-
content/uploads/AEJ-Volume-27-Issue-4.1-October-2020.pdf 
Suwastini, N. K. A., Utami, I. G. . L. P., & Artini, N. N. (2020). Dory’s paradoxical 
characterizations in Disney’s animated feature film Finding Dory (2016). NOBEL: 
Journal of Literature and Language Teaching, 11(1), 27–37. 
https://doi.org/10.15642/nobel.2020.11.1.27-37 
Suwastini, N. K. A., & Yukti, W. G. S. (2017). Errors analysis in short biography text 
written by the 11th grade students of a vocational high school in Singaraja. 
International Journal of Language and Literature, 1(1), 1–10. Retrieved from 
https://ejournal.undiksha.ac.id/index.php/IJLL/article/download/9612/6116 
Tankovska, H. (2021, February 25). Social media - Statistics & Facts. Retrieved May 8, 
2021, from Statista website: https://www.statista.com/topics/1164/social-
networks/#dossierSummary 
Trilling, B., & Fadel, C. (2009). Bernie Trilling, Charles Fadel-21st Century Skills: 
Learning for Life in Our Times. San Fransisco: Jossey-Bass. 
Utami, L. P. R. A., Suwastini, N. K. A., Dantes, G. R., Suprihatin, C. T., & Adnyani, K. E. 
K. (2021). Virtual reality for supporting authentic learning in 21-st century learning. 
Jurnal Pendidikan Teknik Dan Kejuruan, 18(1), 132–141. Retrieved from 
https://ejournal.undiksha.ac.id/index.php/JPTK/article/viewFile/32376/17649 
Vahdat, S., & Mazareian, F. (2020). The impact of Telegram on learning of collocational 
knowledge among EFL high school students. Applied Linguistics Research Journal, 
4(03), 37–51. https://doi.org/10.14744/alrj.2020.18189 
Wang, H., & Chen, C. W. (2019). Learning English from YouTubers: English L2 learners’ 
Ni Kadek Citrawati et.al 
260                                     JELTL (Journal of English Language Teaching and Linguistics), 6(2), 2021 
 
self-regulated language learning on YouTube. Innovation in Language Learning and 
Teaching, 14(4), 1–14. https://doi.org/DOI: 10.1080/17501229.2019.1607356 
Weigle, S. C. (2009). Assessing Writing (First). Cambridge: Cambridge University Press. 
Wijaya, E. A., Suwastini, N. K. A., Adnyani, N. L. P. S., & Adnyani, K. E. K. (2021). 
Comic strips for language teaching: The benefits and challenges according to recent 
research. ETERNAL (English, Teaching, Learning, and Research Journal), 7(1), 230–
248. Retrieved from http://journal.uin-
alauddin.ac.id/index.php/Eternal/article/download/19261/11664 
Wu, P.-H. N., & Marek, M. W. (2018). Developing intercultural competence via social 
media engagement in a language learning framework. Journal of Intercultural 
Communication, 46, 1–31. Retrieved from http://immi.se/intercultural/nr46/wu.html 
Wulandari, M. (2019). Improving EFL learners’ speaking proficiency. LLT: A Journal on 
Language and Language Teaching, 22(1), 111–125. Retrieved from doi: 
10.24071/llt.2019.220111 
Xodabande, I. (2017). The effectiveness of social media network telegram in teaching 
English language pronunciation to Iranian EFL learners The effectiveness of social 
media network telegram in teaching English language pronunciation to Iranian EFL 
learners. Cogent Education, 6(1). https://doi.org/10.1080/2331186X.2017.1347081 
Yusri, Y., Rosida, A., Jufri, J., & Mantasiah, R. (2018). Efektivitas penggunaan media 
YouTube berbasis various approaches dalam meningkatkan motivasi belajar bahasa 
Inggris. Eralingua: Jurnal Pendidikan Bahasa Asing Dan Sastra, 2(2), 77–82. 
https://doi.org/DOI: 10.26858/eralingua.v2i2.6760 
  
  
